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Introduction to MCJROTC Leadership Education

	Purpose 

This lesson identifies the requirements for successful completion of the MCJROTC leadership education course.  It provides MCJROTC history, its objectives, and the curriculum.


Introduction

It may be laid down as a primary position and the basis of our system, that every citizen who enjoys the protection of a free Government owes not only a proportion of his property, but even his personal services to the defense of it…

General George Washington.

         Letter to Congressional Committee, (1783).

The United States formed its first “reserve” forces under the Militia Act of 1792.  Not until 1903, when the National Guard was formed, did the country become serious about military readiness.  Five years later, a Medical Corps reserve, as opposed to the “state-owned” National Guard, was formed and the Army Reserve followed in 1912.  The Navy Appropriations Act of 1916 allowed the Marine Corps to exceed its regular and wartime manpower ceilings.  By the close of World War I in November 1918, over 6,000 officers and men of the Corps were classed as “Reserves.”  Under this category, the first women Marines were recruited in August 1918.  By the end of the war, there were 305 Marine Reserves (female) serving as clerks, chiefly in HQ Marine Corps.  Under the 1925 legislation, the USMC’s reserve personnel were recognized.
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History of the MCJROTC

The Junior Reserve Officers’ Training Corps (JROTC) program is nearly as old as the United States of America itself.  In 1783, the honorable George Clinton, a prominent statesman, who had been elected to six terms as “Governor of New York,” introduced an idea that called for the inclusion of military instruction at one civilian college in each of the states.  Under Mr. Clinton’s plan, students, after completing their degree and a prescribed course of instruction in military sciences, would be commissioned as a junior military officer and serve a short stint of active military service in one of the branches of the Armed Forces.  Upon returning to civilian life, they would form a trained officer corps that would be held in reserve and remain available in time of national emergency if required.  A system of inspections and regular reports was to give coherence and uniformity to his officers’ education program.

In our studies we must remember the circumstances surrounding this idea of an ROTC.  The nation had just won its independence from Great Britain after a long, and hard-fought rebellion. The Continental Army was poorly equipped and often poorly trained, it narrowly outlasted the most powerful country and military in the entire world.  Mr. Clinton did not want to chance another such calamity; he wanted America to have a base of trained and educated officers that could be called upon when needed.  Unfortunately, his plan never came to be.

The University of Georgia claims to have hosted on-campus military instruction in early 1807.  In the early nineteenth century, Georgia State law required all male citizens between the ages of 18 and 45, to “assemble five times a year for a military muster.”  Because most of the university students fell into this group, they attended on campus drills.  The purpose of this training was not to prepare its recipients to receive a commission into the armed forces, but rather to allow them to fulfill their state-mandated military obligation to the state.

Modern Reserve Officers’ Training Corps can trace its heritage to the first recorded civilian instruction of higher learning in the United States that included military education in its curriculum.  In Vermont, 1819, Captain Alden Partridge, a former superintendent of the United States Military Academy at West Point, founded the American Literary, Scientific, and Military Academy, now Norwich University.

Captain Partridge’s educational experiment was driven by the ideal of the citizen soldier.  He wanted officers who would be “identified in views, in feelings, and in interests, with the great body of the community.” His vision of the college was to reconcile the efficiency and discipline demanded by a regular army with the republican values and popular sentiments inherent in the militia system.

Between 1819 and the Civil War, a number of other essentially military schools were established.  Lafayette College, Oak Ridge Academy, and Kemper and Marion Institutes were private institutions, while the Virginia Military Institute and the Citadel were state-supported schools.

At the Citadel and the Virginia Military Institute the civilian soldiers’ ideal was not as important as at Norwich.  Their founders were bound up with the Southern military tradition and a practical need to provide a management education for the sons of the planter aristocracy.

In addition to military schools of the period, a number of civilian institutions hosted military instruction during the first half of the 1800s.  St. Johns College in Annapolis, Maryland, began in 1826.  The University of Tennessee and Indiana University were reported to have it as early as 1840; and William Tecumseh Sherman University introduced the military training in the state of Louisiana in 1859.

The University of Virginia had military training for a relatively short time in the 1820s and 30s beginning when Thomas Jefferson founded the University in 1825.  He made tactical drill and training mandatory hoping to produce qualified officers for a national militia.  Jefferson foresaw military education developing into a recognized academic field of study.  Unfortunately, within a decade of its activation the University’s corps of cadets was disbanded after a confrontation with the university’s faculty.  This same scenario was seen throughout the nation’s schools 140 years later.

The Morrill Act of 1862
At the start of the Civil War, the Union found that it did not have nearly enough trained officers to lead the Armed Forces.  The 20,000 officers initially required, overwhelmed the 1,500 West Point and Norwich graduates available for service.  Most leadership in the Army was via appointments of politically connected novices or election within the companies.  The officers’ crisis required Congress to develop some provisions for the education of civilian-soldier military leaders.

Representative Justin S. Morrill of Vermont, a friend and neighbor of Captain Alden Partridge, introduced legislation, which came to be known as the Morrill Land-Grant College Bill of December 1861.  The proposed act gave every state 30,000 acres of public land for each of its members of Congress.  Funds generated from the sale of the land were to be used in establishing and sustaining at least one agricultural and industrial college in each state.  Specifically the income was for:

…the endowment, support, and maintenance of at least one college where the leading object will be, without excluding other scientific and classified studies and including military tactics, to teach such branches of learning as is related to agriculture and the mechanical arts, in such a manner as legislatures of the States may respectfully prescribe, in order to promote the liberal and practical education of the industrial classes in the several pursuits of professions in life.  

President Abraham Lincoln signed the Morrill Act on July 2, 1862, the day after General George McClellan’s crushing defeat at the Seven Days Battles.

Soon after the passage of the Morrill Act, land-grant colleges began to be endowed and military instruction became part of many college curriculums.  Professors with military wartime experience headed most college military programs, while still performing their full-time duties in other fields.  The training offered was the most basic kind and left much to be desired.  In most cases the training consisted exclusively of drill in its most rudimentary form.  Not much else could be expected since the program had no defined objective, no authorized provisions for uniforms and equipment, no syllabus, and no prescribed outline of courses.  Even if the training had been better, the Union officers’ procurement problems would not have been alleviated since the Morrill Act came too late to have played a significant part in the course of the war.

In the post-Civil War era, Congress enacted a number of measures designed to improve the collegiate military training and encourage its growth.  In 1866 it authorized the President to detail 20 officers to teach military science at land-grant colleges.  In 1870, small arms and equipment were authorized to be issued.  In 1880, retired officers were granted permission to teach.  In 1888, War Department assistance was made available to schools outside the land-grant community, to include high schools.  Finally, in 1893, legislation raised officer authorizations for detached college duty to 100.

By the turn of the century, some 42 institutions, including state and private colleges, had established Departments of Military Instruction.  Among the land grant institutions, the traditions of military training took the firmest root and the concept of citizen-soldier education became embedded.  At most land-grant colleges, one year of military training had been made compulsory by 1900.

The National Defense Act of 1916
For the next several years, there was no uniform policy for land-grant colleges as to the precise nature of “military tactics” training prescribed by the Morrill Act. In 1916, Congress passed the National Defense Act authorizing the War Department to establish Reserve Officers Training Corps (ROTC) units in schools and colleges.  This act standardized the policy relating to ROTC and the land-grant colleges yielded to pressure and the military training was made compulsory for all first and second years male students.

The Junior Reserve Officers’ Training Corps (JROTC), like its senior counterpart ROTC came into being with the signing of the National Defense Act.  The act authorized high schools the loan of federal military equipment and the assignment of active or retired military personnel as instructors on the condition that they followed a prescribed course of training.  At its inception, the JROTC course consisted of a minimum of three hours of military training per week for a period of three years.  Any JROTC graduate who completed this course of military instruction was authorized a certificate of eligibility for a reserve commission to be honored at age 21.  This provision was phased out after World War I as the need for reserve officers dwindled.  Unfortunately, when the United States entered World War I, few resources were available for the JROTC.  Between 1916 and 1919, the War Department established only 30 JROTC units.

Federal support for and assistance to the JROTC program remained limited between the world wars.  Due to funding constraints and a lack of enthusiasm on the part of the War Department, the number of JROTC units increased only gradually during 1919 to 1939.  By 1929, 295 JROTC units were in operation, not impressive for a program that had been in existence for two decades.

There are many reasons for the limited growth during these years.  Many high schools scheduled military classes and training at inconvenient and undesirable times.  Some restricted JROTC instruction to the lunch hour while others accorded it time in the late afternoon or early evening.  Shortages of space and resources resulted in student participation and enthusiasm dropping.  If his facilities were only inadequate, a Professor of Military Science could count himself as fortunate; some instructors did not even have a desk to operate from.

In addition to a lack of support from the secondary education institutions, the JROTC found itself competing for qualified students from another high school training program called the National Defense Cadet Corps (NDCC).  The main difference between the programs centered on the amount of support they received from the federal government.  Whereas JROTC units received instructors and uniforms from the War Department, NDCC programs did not.  Weapons and a few training aids were the most NDCC schools could expect in the way of material assistance.  Many NDCC units wanted to join the JROTC program but were unable to do so due to the lack of funds to support JROTC expansion.

Because the supervision and funding of NDCC units rested solely in the hands of local school authorities, the War Department’s ability to exert its influence over them was limited.  As a result, the War Department displayed less interest in the NDCC than it did the JROTC.  As a result the NDCC took on second-class status and never attained the degree of military acceptance the JROTC had.  By 1939, NDCC had only 34 programs in operation.

Post–World War II

The two decades following World War II were austere times for JROTC.  Due to funding and manpower constraints, the Army froze JROTC growth.  This resulted in a boom for the NDCC, which did not rely on federal funding.  As schools on the waiting list for JROTC programs realized that they would not be allowed a unit, they turned to the NDCC program to fill the void.  Seventy-five NDCC units were established and by 1963 there totaled 109 units nationwide.

The first significant increase in JROTC units occurred when Robert S. McNamara became the Secretary of Defense in 1961.  Mr. McNamara turned intense scrutiny on the program by questioning the $4.7 million needed annually to run the program and the 700 active duty personnel needed as instructors.  He felt the cost was excessive for a program that, despite its title, produced no officers and made no “direct contribution to military requirements.”  Mr. McNamara’s solution to this problem was to convert JROTC units into NDCC units.  His reasoning was based on the fact that the cost of the entire NDCC program was less than $100,000 per year to administer and hence a substantial savings would be realized.  The FY 1964 budget contained no provisions for funding the JROTC, with the exception of those units located at military schools.  Some money was set aside to convert JROTC units into NDCC units but very little was actually allocated.

Mr. McNamara failed to realize the number of supporters for the JROTC program both in and out of Congress.  Letters and telegrams flooded his office and those of members of Congress insisting the JROTC was an irreplaceable national asset and the effect it had on juvenile delinquency alone was worth its cost.  JROTC supporters in the House of Representatives introduced legislation proposing the expansion of the program from the existing 254 units to a maximum of 2,000 units, and extension to both the Navy and Air Force (prior to this, the Army was the sole service represented in JROTC).

After an exhaustive survey of secondary school officials, community leaders, and parents, an 11-member Department of Defense (DoD) commission determined that, although the JROTC produced no officers and served no direct military purpose, JROTC was important and should expand nationwide.  The Department of Defense realized it could not block the decision to maintain the JROTC and could not stop its expansion; instead, they decided to guide its expansion as best they could.  The most important decision in that respect was the elimination of the 700 active duty members and their replacement by military retirees as JROTC instructors.  Unfortunately for the NDCC, the commission recommended the elimination of the program due to the lack of resources and Army support.  By 1973, only 17 NDCC units remained in operation.

On October 13, 1963, President John F. Kennedy signed Public Law 88-647, the ROTC Vitalization Act of 1964.  It required the services to increase the number of JROTC units and to achieve a more homogeneous geographical distribution of units across the nation.  Specifically, Public Law 88-647 requires:

The Secretary of each military department shall establish and maintain a Junior ROTC, organized into units, at public and private secondary educational institutions which apply for a unit and meet the standards and criteria prescribed pursuant to this section.  Not more than 200 units may be established by all of the military departments each year beginning with the calendar year 1966, and the total number of units that may be established on the date of enactment in this section, may not exceed 1,200.  The President shall promulgate regulations prescribing the standards and criteria to be followed by the military departments in selecting the institutions at which units are to be established and maintained and shall provide for the fair and equitable distribution of such units throughout the Nation, except that more than one unit may be established and maintained at any military institute.

Of the 1,200 units authorized, 275 were allocated to the Secretary of the Air Force, 650 to the Secretary of the Army, and 275 to the Secretary of the Navy, of which 52 were made available to the Marine Corps.
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On July 14, 1974, Congress further expanded the JROTC program to a maximum of 1,600 units, 200 to the Army, 100 to the Air Force and 100 to the Navy, of which the Marine Corps received 30.  Due to the lack of funding, actual establishment of new units was limited to only 20 by 1980.

The most recent expansion of the JROTC program occurred on August 24, 1992, when Congress expanded the program to 3,500 units, resulting in the Marine Corps reaching a total allocation of 200 units.  This dramatic raise was a direct result of General Colin Powell successfully lobbying for the expansion as a result of two significant events; the recent Los Angeles riots and the victory in Operation Desert Storm.  General Powell believed that the riots underscored the lack of opportunities for teenagers in economically disadvantaged areas and, since the American people were once again proud of their American military, he wanted to ride the momentum to help high school youth, particularly those in troubled inner cities.  Currently the JROTC program is awaiting another expansion.  Approved by Congress and awaiting the President’s signature, this new expansion, targeted at rural America and small towns, will bring the Marine Corps total number of schools to 220.

Today’s Marine Corps JROTC is a composite of the lessons learned throughout the JROTC programs of the past.  The modern JROTC program capitalizes on its mission to provide a course of leadership education designed to develop informed citizens, strengthening character by the teaching of discipline, and developing the understanding of the responsibilities of citizenship.

Purpose of MCJROTC

The purpose of the Marine Corps Junior Reserve Officers’ Training Corps program, commonly referred to as “Junior ROTC,” is to instill a value of citizenship, service to the United States, personal responsibility, and a sense of accomplishment.  It does not seek any particular commitment to the military.  The current legal basis for Junior ROTC is Section 2031 of Title 10, United States Code.  That section is implemented by the Department of Defense.  The governing directive, 1205.13 “ROTC Program for Secondary Educational Institutions,” is dated June 16, 1982.

The Department of Defense funds and sponsors JROTC through the Secretaries of the Military Departments.  MCJROTC is funded and sponsored through the Office of the Secretary of the Navy.  Legally, the JROTC program offered in a high school must be no less than three years and no less than 96 hours of instruction each year.  Usually, each year contains 180 hours of leadership instruction and application.  The program may extend over four years.  Your program meets these requirements.  Similar programs are conducted nationwide by the other three military services.

There are seven major objectives of the MCJROTC.  First, the program aims at developing informed and responsible citizens.  The more you learn in the MCJROTC, the more likely you are able to function effectively in a career in the community and in family life.

Second, the MCJROTC helps develop leadership.  Leadership is the core of the curriculum.   If you do well in the MCJROTC, you will likely succeed in leadership roles later in life.

Third, the MCJROTC helps build character through leadership development.  You will learn about ethics, leadership, followership, desirable traits, and self-discipline.

Fourth, the program is designed to teach you about the elements and requirements for national security.  If you master this knowledge, you will be better equipped to make informed and intelligent decisions.  Vital issues will face you and your community, state, and nation in the future.  National Security requirements should not be subject to the emotions or uninformed judgments of citizens.  You must become knowledgeable concerning current events and issues which have a direct effect on your nation and, in turn, you.

Fifth, the MCJROTC is a program in which discipline is stressed.  A good leader is one who has self-control and will remain calm and competent in difficult situations.  Thus, self-discipline is required. 

Sixth, respect for authority is of the utmost importance in any organization and in life, in general.  You must learn to respect your peers, superiors, and subordinates.  Lack of respect breeds unrest and dissatisfaction.  The MCJROTC will give you the experience in recognizing authority and gaining the respect of others.

Seventh, the MCJROTC will enlighten you to possible career and educational choices.

The MCJROTC Curriculum

There are five subject areas in MCJROTC, called categories, or courses of instruction.  They are:

· Leadership

· Citizenship

· Personal Growth and Responsibility

· Career Exploration and Public Service

· General Military Subjects

Each of these categories has distinctive content, but there is frequently an interrelationship between lessons.  

Leadership, constituting Category 1, focuses on all aspects of leadership to include leadership fundamentals, traits, and techniques of leading people.  You will learn the basic fundamentals of leadership.  In doing so, you will learn about yourself and your responsibilities as a member of a team and an organization.  You will learn self-discipline.  All of the lessons reinforce each other in the development of your leadership skills.  Mastery of these skills will help your development of related and advanced leadership skills.

Citizenship is the second category of this program.  It is the core of the program and the reason the MCJROTC exists.  In accordance with Public Law, its purpose is to instill citizenship values.  It teaches you about patriotism, your civic responsibilities and national defense.

Personal Growth and Responsibility, Category 3, focuses on all aspects of your personal growth.  It includes physical fitness, health, hygiene and nutrition, social skills, communications, and personal finance.  It will introduce you to patterns of behavior that can improve your chances of a long and healthy life.  It will help you to develop and/or maintain a healthy lifestyle as well as improve your social and communications skills.  During the first year, you will be introduced to the basics.  Each succeeding year, you will continue to build upon what you have learned the preceding year. 

Career Exploration and Public Service, Category 4, provides you with an opportunity to determine what you want to do with your life.  It will provide you with career preparation opportunities for college and the workplace.  It will also make you aware of the opportunities for public service at the local, state, and federal levels and the military.

General Military Subjects, Category 5, will introduce you to subjects unique to MCJROTC.  You will learn about administration of the MCJROTC program, drill and ceremonies, uniforms, clothing and equipment, customs, courtesies and traditions, rank structure, chain of command, military history, marksmanship, first aid, Interior Guard, land navigation, and the Uniform Code of Military Justice (UCMJ).  Drill and Ceremony stresses the teaching of teamwork and cooperation.  It teaches working with others to achieve a common goal.  The planning and execution of ceremonial events will give you the chance to exercise the leadership and management skills being developed in other categories.  The first year teaches the core of drill and teamwork.  The second and succeeding years will teach you the details and also provide you the chance to teach teamwork to others.  

All of these categories provide the basic foundation for MCJROTC during your first year with increased levels of responsibility in the subsequent years.  Remember, you must learn to follow before you learn to lead.  In the first year, you will normally serve as a follower of those more knowledgeable than you.  As a participant in activities and as a potential leader, you will be learning and following.  With patience, self-discipline, and hard work, you will develop and grow.  In the second year, you will assume more responsibility and fill leadership roles.  By the third and fourth year, you will be senior cadet leaders.

Conclusion

As a member of the MCJROTC, you will be provided great opportunities to develop and grow.  You will have an opportunity to practice and apply the concepts taught in the classroom.  What will you receive in return for a commitment of one to four years of academic and physical effort in this program?  You will become a leader with real-world experience.  You see and do things unique to the MCJROTC.  You will develop skills, abilities, and knowledge that will serve you for a lifetime. (
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